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PREFACE 
In the spring of 1943, two main factors caused an in-
creased number of persons in 7agoner, Oklahoma to become 
aware of the evident need for providing adequate facilities 
f or recreation. These factors were the greater number of 
cases of juvenile delinquency and the influx of population 
due to wartime o ondi tions. 
As a result of his interest in the situation, the local 
Superintendent of Schools appointed a committee to plan for 
improvement of recreational opportunity. In order to build --
a foundation for a recreation program, the members of the 
committee decided that the writer should make a study of the 
literature on recreation programs and submit a summary of 
conclusions to the school administrators. 
The writer hopes that all or a part of the following 
study vrlll be helpful in providing a full recreation program 
tor Wagoner. With the peo le of the community thinking to-
gether, the possibilities for development are unlimited, and 
the writer is looking forward to future expansion . 
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INT ODUCTION 
The current increase in juvenile delinquency suggests 
that recreational activities need to become a more important 
part of daily living, but in order to let recreation assume 
its normal place in balanced living, the average individual 
needs multiple opportunity early in life for experi encing 
suitable recreation in connection with his home , his school, 
and his community. Furthermore , he needs to make definite 
plans to widen progressively his recreational program. 
This factor of recreational training dare not be neg-
lected by those who believe that the purpose of education is 
the furthering of the development of socially competent in-
dividuals alert to the need for clarifying their concepts of 
democratic values and for putting these into use 1n daily 
living. People cannot develop into socially competent indi-
viduals unless they live well-rounded lives, and such living 
must include time for relaxation and creative effort . vlith-
out periods of relaxation, man acts against the laws of na-
> 
ture characterized by rhythmic cycles of activity and of rest. 
In fact , the enrichment of individual , family, and community 
life often follows naturally certain creative activity grow-
ing out of the deliberate effort to turn leisure time to good 
account . 
As has been suggested above , the socially competent 
citizen of this country continually is striving to clarify 
his understanding of democratic values . For our purpose, the 
socially competent individual may be said to be characterized 
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by the use of reliable thinking in meeting problems of living 
or problems arising from personal and group struggle to 
achieve freedom from want and oppression; by the ability and 
zeal to act cooperatively in meeting problems of common con-
cern to himself and those with whom he comes in contact; and 
by progressively acquiring social sensitivity . In such a 
rrame of reference, it seems fair to assum.e that pl anned re-
creation can help promote a more democratic society. 
In the first place, scientific research supports the 
fact that phys ical and mental tiredness can impede the use 
or intelligence and that properly conducted recreational 
activity can promote a harmonious adjustment of mind and 
body . Many phases of recreation call for the use of a re-
liable pattern of thinking and for split-second decisions. 
For example, in a game of baseball, t he pitcher must sense 
each new problem as it presents itself, gather hypotheses, 
act upon a decision reached through the exercise of his 
best judgment, and accept the consequences - the score plus 
his own reaction. Achievement in recreation also, may give 
to the i ndividual self assurance and creative satisfaction 
not found in many modern jobs but essential to wholesome 
living. Furthermore , interest in some one recreational 
activity generally gives impetus to the individual to work 
with a problem until it is solved. Finally, recreation may 
help produce the joyful outlook on life and the buoyant op-
timism which characterizes the free man . 
In order that young people may learn to become social-
ly competent, they must have opportunity to experience 
deliberately planned cooperative a ction which results in 
personal and group satisfaction. The adolescent may need 
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help in recognizing interests which are of common concern to 
his group . Otherwise he may be persuaded to cooperate in 
the anti-social type of activity , which appears in the rec-
ords of juvenile delinquents. In order to cooperate effec-
tively in group recreation, the individual must learn to be 
self-reliant, to show initiative and ingenuity, and yet to 
subordinate himself to the whole group . Social sensitivity 
and tolerance may be achieved through consulting and working 
with others for a common good . Concern for fair play or 
seeing that justice is given continually appears in recrea-
tion of a social nature and cooperative action is an essen-
tial factor in many social games . Here also , appreciation 
for desirable moral patterns, ideals, and standards of con-
duct may be developed and the individual given _a chance to 
sense that he should accept social responsibility . 
While war conditions have accentuated the lack of ade-
quate and planned recreational facilities in community life, 
the recreational needs of the individual are not essentially 
different in times of war or of peace . vhether the country 
be mobilized or not , social disorganization and human waste 
are the penalties paid tor the lack of adequate recreational 
facilities. Democratic values basic to .American home life 
can be thrown into relief through a program of planned re-
creation, whereas they may be totally unrelated to haphazard 
and unplanned individual schemes for leisure time activity. 
During 1943, a ten per cent increase in juvenile delin-
quency was reported in our country. This increase reflected 
especially such problems as alcoholism and sexual delinquen-
cy. Evidence of the national awareness to the increase of 
juvenile delinquency appears ourre~tly in radio programs, 
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in newspapers, and in magazine articles . Examples can be 
taken tram any typical community . During the past year, 
stores have been robbed by elementary school children . These 
robberies may be due partly to ever-changing and incompetent 
help in the stores, partly to the lack of suitable recrea-
tional facilities in the community, and partly to the fact 
that adults have less time to spend with children. It is 
well to remember in this connection that in England , children 
have stood bombing and hardships better than they have with-
stood the breaking up of home life due to the war . It is not 
uncommon to read of older boys being given penitentiary sen-
tences or sent to Boy's Town because of repeated thefts of 
gasoline coupons . Boys, who have been accustomed to planning 
most of their recreation around the use of their cars and for 
whom nothing more exciting had been substituted by the commu-
nity, may decide not to let the matter of gasoline rationing 
stand in the way or their pleasure. According to a fairly 
recent study, loafing, (probably in drugstores and pool 
rooms), is frankly given ~s the favorite pastime of about 
thirteen per-cent of the young men oontacted. 1 
The main problems of the average small community seem 
to be how to provide facilities for recreational activities 
and how to help each individual find the type of recreation 
1 Howard r. Bell, Youth~ Their Story, p. 161. 
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best suited to his unique needs and intereste . 
In Vagoner , Oklahona , a small group decided during the 
s ummer of 1943, to see what could e done about improving t he 
community recreation situation. The author of t his study was 
assigned t he task of maki ng a st dy of t he literature on re-
creational programs and submitting to community leaders a 
summary with suggestions for future action . This assignment 
led to the analysis of philosophies of recreation, the 
f actors tending to oodify plans for recreation in this com-
munity , and recreational programs developed 1n other commu-
nities . From this study, conclusions and assumptions were 
developed and it is hoped that these wil l help in further de-
velopment of the recreational program in this community . 
THE PHILOSOPHY OF RECREATION IN HISTORICAL PERSPECTIVE 
In line with changing customs and conditions, many phi-
losophies or play and recreation have come and gone. The 
current educational concept or the value of recreation and 
of desirable types of leisure time activity have resulted 
from a gradual fusing of many earlier theories. At present , 
ideas of play throughout the world show definite similarity, 
even though they have differed greatly during the years . 
Some form of play was apparently used by ancient peoples . 
Traces of play life have been found in drawings, paintings, 
crude sculpture, and toys. These suggest that the play was 
largely individualistic, spontaneous, unorganized, highly 
physical in nature, and often connected with the satisfying 
or hunger, thirst, and sex. Play also was related to waging 
war with wild animals or with human enemies and to crude 
rhythmic dances developed for ceremonials . 
The first evidence of a systematic conception of play 
comes from the ancient Greeks . These people believed that 
play should be directed toward the definite end of preparing 
youth for military service . Prescribed activities for both 
boys and girls were designed to build strong bodies . The 
boys were forced to experience physical hardships as a 
training program. for endurance , courage, and obedience . 
Plato advocated education through games and other play ac-
tivities which would stress freedom of action and prepare 
youth for future occupations, including those ot a military 
nature . He also advocated training in music lest mere 
physical training might devel op brutes . Similarly, the 
Romans bel ieved in using play as ' a means of educating boys 
tor military service. They required that boys enter into 
physical activities calling for skills which would enable 
them to become better fighters . 
The Middle Ages reflected the militaristic theory or 
recreation in the feudal joustings, the dueling matches, and 
tournaments . In truth, the military concept of play .has 
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been used periodically throughout the centuries . Consistent-
ly, Germany and Japan havo stressed as games many activities 
basic to and unique in the training of fighters . Moreover, 
since the World War 1, the United States and her allies have 
placed more emphasis upon combined military and recreational 
activities . The present military programs in this couutry 
include military drill, calisthenics, and athletics . So do 
many high school physical education programs affecting 
teen age boys and girls . 
At about the same time that the military view of play 
first became important, the art point of view also developed. 
As has been suggested, play was considered an important part 
of the program tor developing a well-rounded life among the 
Romans . From early childhood, Roman boys and girls had their 
attention directed upon play as a form of art . Without 
slighting physical activities, music, the dance, sculpture, 
painting, and philosophical "disputations" were stressed. 
Unfortunately, in the Ancient ~orld the excesses of 
play and corrupt spectacular entertainment soon resulted in 
unfavorable public reaction. During the Middle Ages the 
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disorganization of the political conditions also limited 
the quality of play so that organized play and all amusement 
traditionally came to be rege.rded as s inf'ul. The church em-
phasized the evil factors in play because it turned men's 
ideas away from God , and human pleasure came to be associated 
with the next world rather than this present one. The Pil-
grims and Puritans who helped found this country seem to 
have held the same point of view with regard to recreation, 
and signs of this belief persist in our present culture. 
Today, many people feel that time spent in recreation is 
"wasted". 
Fortunately, during the Renaissance there was a general 
awakening of interest in athletics, music, dramatics, sculp-
ture, painting, and dancing. Some educators of the late 
Renaissance felt that children should study the real things 
of life including how to p lay. In Germany, where t he mili-
taristic view was kept in mind, there developed an extensive 
program of gymnastics , and Germany became noted for the de-
velopment of games and toys. England, in turn, developed 
sports which have become characteristic. The United States, 
however , developed a wide vrogram of amusements and "specta-
tor" sports, enabling a few to amass wealth by commercializ-
ing upon the need of mankind for recreation. ~uite evident-
ly, this trend has served to narrow the present choice of 
recreational interests and opportunities and to popularize 
the idea that recreation needs merely to amuse hum.ans or to 
relax their nerves rather than to recreate their cultural 
and physical reserves. 
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As the philosophers have attempted to discover the place 
of play in the "good life", systematic theories of play have 
been developed . The first theories were largely biological 
in nature and are best expressed 1n the surplus energy the-
ory developed by Shiller and Spencer . These men believed 
that play was the nratural expression of surplus energy. 
Other closely related theories upheld the idea that play 
represented the activities of unused muscles and that when 
the overflow of energy reached a certain muscular pitch , the 
muscles tended to discharge the same . During the time this 
theory was prevalent, parents were apt to feel that play as 
unnecessary and that home life should foous upon work and 
plenty of it with little or no recreation . A slightly simi-
lar though di~ferent biological explanation for play was de-
veloped by Karl Groos . He believed play to be rooted in 
instincts and to be instinctive preparation for life; a be-
lief found today anong those who think that adults do not 
need recreation. 
That play is an instinctive sort of activity was advo-
cated also by those who accepted the psychological theory 
of its origin. ~erhaps William James is most responsible 
for this idea. In effect , he strengthened the arguments in 
:favor of the biological theory by supportin,g it on psycho-
logical grounds . In his "purposive" or "drive" theory he 
related instincts to fundamental appetites, desires, or 
inner urges of tha organism. Slightly later, the psycholo-
gists developed the reflex or mechanistic theory and 
stressed the fact that instincts represented coordination of 
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reflexes . , However , neither of these theories takes into con-
sideration the fact that mankind is equipped to use his in-
tellect purposively . 
rom these narrower· theories came enphasis on pl ay as 
a recreational device , and recreation was defined as play 
activity which tended t o recreate the mind and/or the body . 
The term "re-create" was used to mean enjoyable activity 
supposed to give relief from stress and strain of life . 
This relaxation theory also had a social significance in 
t hat recreation .was seen to afford a chance to release ten-
sions which .might otherwise produce maladjustments . 
In cont rast , the sociologists focused their interpre-
tations of recreation upon gro up life . In effect , they 
thought that many recreationa l activities came f ro n forces 
originating in group life and that grou stimulation was 
necessary for the greater enjoyment of certain types of re-
creation . They felt that human wishes for new experiences , 
desire for recognition , and the desire t o aid others were 
bett er sat isfied by group than by t indi v.idual recreational 
activity . One outgrowth of the sociologi cal view of recre-
ation appears in the present educational emphasis upon phys-
ical training for all rather than for a few physically fit 
students selected to represent the school . The sociologists 
may find support of their theory in the educational trends 
t oward the extens ion of recreation to both rural and urban 
groups , toward providing recreational activity for all ages 
of persons , and toward offering recreational programs during 
the entire year . Forces origina ting in group life also 
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account for the growing recognition on the part of the com-
munity that it is more intelligent to support a community re-
creation program out of public funds than to depend upon 
financial grants from a few philanthropic persons . 
In effect, at present, educators would seem to accept 
parts of two of the above theories . The one relates to man's 
need for relaxation, and the other to man's creative urges. 
The function stressed by the relaxation theory is one or "re-
creation" or the reparation of spiritual , physical , and men-
tal ravages inflicted by the ordinary routine or life. Th.is 
theory implies that we engage in recreation to f orget work. 
The creative function or recreation stresses the value 
of challenging the individual to use his leisure time .de-
liberately to test his ability to express himself through 
cultural arts . Thus the person would enter into a certain 
recreational pursuit because of pleasure gained from the ac-
tivity itself. 
The above recreational philosophies and theories suggest 
that if the recreation program to be promoted in Wagoner, 
Oklahoma is to better the conditions of home life in the com-
munity , it must be characterized as follows. Opportunities 
should be provided for the encouragement of activities vmich 
tend both to relax the participants and to stimulate creative 
expression. Facilities should be provided for varying types 
of activity so that recreation can be enjoyed by individuals, 
specific age groups , family groups , or comm.unity groups . In 
other words , it should provide recreational activity for all 
ages throughout the entire year at a minimum cost to each 
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individual •. Moreover, current theories of edueation suggest 
that the school and. other educ~1tional organizations should 
l)e Pl"Ominent in p:ro;noting and m.aintai:niug a progressively 
functional p1"ogrun1 for oor1z'TI.u11:t i;y re or eat ion. 
A SURVEY OF FACil.IT!ES FOR REGREATION IN WAGONER, OKL 0 
Intelligent plans for any recreation program must of 
necessity be based upon an analysis of the situation of the 
comm.unity w For this reason , the wri tar undertook to make a 
study of the community facilities for recreation so that im-
plications for a community recreation program. might be drawn 
from knowledge of the local situation. 
The conservative town of Wagoner, Oklahoma i s located 
in the eastern part of the state . The 1940 census shows the 
town to ha.ve a population of 3 , 535 people , 566 of whom are 
colored. By 1943, the population of the town had reached 
approximately 5,000 . This increase of almost 43% in the pop-
ulation was due to the moving in of workers from the Okla-
homa Ordnance Wor ks, a powder piant near Choteau, 19 miles 
distant; and from the Camp Gruber area south of Muskogee, 25 
miles distant. '!'he influx ot population caused housing con-
ditions to become acute . Rental prices skyrocketed to a high 
peak. The homes of permanent residents became crowded with 
renters and trailer houses appeared over- night in many back-
yards. rlhile at the present time the trailers have disap-
peared and houses are less crowded, the population changes 
every few weeks . 
Wagoner has three railway lines and good bus connections 
with near- by cities, but not many industries . In 1940, only 
14 manufacturers were listed including the city power and 
light plant . Of the remaining, three ovmed cotton gins; five 
manufactured feed , grain, and meal; tvo had lumber or planing 
14 
mills; one each ran small establishments turning out printing 
and publishing, sheet metal , and brick and tile products . 
Over half of the population of Wagoner County, of which 
Wagoner is the county seat, are farmers . The main crops are 
cotton, corn; spinach, and truck garden produce . Only small 
amounts of wheat and oats are grown, and but few farmers 
raise live-stock on an extensive scale . Most of them, how-
ever, own one or two cows and pigs and a few chickens . Farm 
tenancy is high in this county , and many tenant as well as 
owner operated farms have been neglected since the beginning 
of the war . 
Comm.unity recreation facilities, never adequate , con-
sist chiefly of tw:> moving pictures and a park at the edge 
or town. The park has a swimming pool, a pavilion, rodeo 
grounds, swings, and out- of-doors fire places. ·. There is a 
Carnegie Library and a community building located on town 
property, one tennis court on church property , and a base-
ball diamond and a football field both located on the school 
grounds . 
Community youth organizations consist of Boy Scouts , 
Rainbow Girls , Rural 4-H clubs , school clubs, and church 
organizations . The lists of membership in these organiza-
tions, however; include only a small fraction of the youth 
population . 
Before the war , car- riding seemed to be the most popu-
lar recreation and cars were owned by a large percentage of 
the town people . Much or the leisure time was spent in 
driving to near-by towns or to '"'honky- tonks" . There was no 
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supervised play activity at the park and the facilities 
offered were not extensively utilized although the s imming 
pool was kept open during two or three summer months . Large 
groups of youth spent most of their leisure hours in the 
drug stores Vlb.ere time was wasted wh1eh could heve been spent 
in planned worthwhile recreational a ,cti vi ties. The Carnegie 
Library was never popular and was used largely by school 
children. The laree f'ee charged for the use of the Community 
Building kept it from being us~d to any great extent . Ero-
sion and weeds long since had made the one tennis couxt un-
satisfactory and in 1943 1 no one could be found to operate 
the swimming pool and supervise its use. 
The status of family recreation as about the same as 
that of the community. Fe~ homes could boast of "rumpus 
rooms", of back yard courts ., or indoor play equipment . In 
fact, going to the picture shov1s and car-riding made up the 
main leisure time activities of those who attempted to play. 
Even these were not participate · in by many family groups . 
Few· families had access at home to current books and maga-
zines and very ,few· enjoyed any creative ore.ft work. Many, 
especially in the rural area, savt no need for planned i•ecrea-
tion. They felt that there was enough work to take care of 
individual needs for activity and that going to town on Sat-
urday, occasionally going to the picture show, and casually 
visiting their neighbors was recr ation enough. The encour-
agement of musical and art talents was the exception rather 






In pre-war days, the public schools encouraged some or-
ganized recreation in addition to training school teams in 
basketball> baseball I and football. The making available of 
supervised active sports and calisthenics to any student who 
chose to participate had been a step forward for this striet-
ly football and basketball minded tom. However , the very 
students who most needed active sports and corrective exer-
cises s.eemed to be the ones ,., o stayed in the study hall 
during their free periods . Opportunity was offered for 
training for and participation in the band, a girls' glee 
club, and elementary choruses. Nhile the school band was of 
average size and the me bers were fairly enthusiastic about 
it, the girls' glee club was very small and not popular . The 
elementary school choruses, however, were traditionally good. 
No art training was offered above the sixth grade and the 
only chanoe to participate in dramatics came in connection 
with assemblies, grade school 
grams, and Junior Class plays . 
arent Teacher Association pro-
The vocational agricultural 
and homemaking departments offe~ed opportunities to develop 
hobbies and to experiment 11th such crafts as making farm 
and household articles of wood, repairing equipment , block-
printing, making batiks, knitting, crocheting, stenciling , 
and embroidering. 
Rural high school students, who arrived early and waited 
after school for the bus to make a second trip , had no alter-
native except to sit on the school yard lawn , loaf in tovm, 
or play baseball . No other opportunity was offered to them 
for play ~ Nor was there any playground equipment except 
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that needed for football, baseball, and softball for either 
elementary or high school students. 
When , once a semester, class parties were held, very 
few of the students attended; and whenever opportunity was 
given for participation in active games, many of the students 
preferred to watch. Attempts to create opportunities for 
recreation in some cases had been dismal failures because of 
this laek of interest in participation. For example, at one 
party, folk games were played . One of the leaders, on no-
ticing that a large group of students were not participat-
ing, asked if they would not like to play. The answer she 
received was, "No, we would rather watch'1 • Since this group 
was composed of the less aggressive type of students, the 
leader suggested several games which would be more familiar 
to them and that they choose a game to play . But , her efforts 
were in vain. They still preferred to watch . 
In short, before the war , the people of the community 
as a whole did not seem to sense any lack of opportunity or 
f acilities for recreation although as shown by the above 
summary such opportunity was decidedly limited. However, 
with the advent of the defense workers, many of the local 
youth began to take up the refrain of the defense group; 
namely, that there was "nothing to do in iagoner except go 
to the show". Some of the leading citizens also began to 
express opinions about the rising youth delinquency problem 
and the evident need for offering the young and the old 
better recreational facilities . The Superintendent or 
Schools had felt for some time that some comm.unity action 
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was imperative; so he appointed a committee and asked them 
to ork on the problem in hatever anner the members be-
lieved best . This committee, composed of the grade school 
principal , two high school teachers, and a civic-minded com-
munity member, decided at the.ir first meeting that all needed 
more information. So, the author was appointed to make a 
study of recreation in its relation to developing a community 
program for Wagoner . 
This analysis or the pre-war community facilities for 
recreation in Wagoner , shows ,two theaters t a city park vii th 
a swimming pool , a few community youth organizations, a Car-
negie Library, a Community Building, and a climate of opinion 
which limited church., home , and publie school progr~s for 
the use of leisure time. This analysis also uncovered the 
fact that not only was the popular pre-war use of leisure 
time, (car-riding), curtailed by the effect or the war, but 
the complacency of the community with respect to recreation 
was threatened by the impact of strangers on community cus-
toms. Added to these factors; the relaxing of parental con-
cern due to the business of war-work .forced many boys and 
girls of school age to become prematurely self-directive. 
In brief, there appears evidence of increase of juvenile 
delinquency, laok of recreational opportunity, and timidity 
of persons to enter into the available recreational activi-
ties. In other words, Wagoner seemed to need improved guid-
ance in and facilities for more promising use of leisure 
time. It also revealed a readiness on the part of school ad-
ministrators to extend the influence or the school in the 
com111unity through its attack upon the problem of providing 
nn enriched recreational progra'l,1 •. 
STUDY OF CO roNITY RECREATION ROGRAMS WITH 
Di!PLIOATIONS FOR WAGONER 
On the assumption that recreation programs already in 
operation in specific communities have features suggestive 
for the Wagoner committee, a study was made of selected re-
creation programs by the author before drafting a tentative 
plan for Wagoner , Oklahoma . Thirty-one of the reports read 
seemed applicable to the looal situation. Each report was 
analyzed to discover the population or the town, the moving 
factor in stimulating the undertaking, the organization of 
the program, the plan for financing, the facilities provided, 
the activities made possible, and the variation in ages of 
the groups served. 
These reports eame largely from towns chosen for having 
characteristics in common with Wagoner, but the populations 
ot the eommunities studied vary from 500 to 300,000. 
In each report, the urge to improve the community re-
creation program was attributed to a specific person or to a 
specific group of persons sensing the need and possessing a 
sense of social responsibility strong enough to start "the 
ball rolling". Most frequently, the leaders of the movement 
were school officials - teachers, superintendents, principals, 
and membe?s of the boards or education. Credit for bringing 
the problem into the open in the next highest number of in-
stances goes to members of local recreation associations, 
municipal park oo.mmissioners, or an appointed director of 
recreation . In several comm.unities, local study clubs, or 
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representatives of the Office of Civilian Defence , or sueh 
organizations of business men as the Chamber of Commerce and 
the City Council initiated the activity. In one case the 
directors of a foundation ere responsible; while in another 
case a local pastor was the pioneer . In soma few instances, 
the youth of the cam.munity started the movement by going to 
town or school authorities and asking for aid. fuile spon-
sorship varies, the predominant reason for starting or i nten-
sifying these progr ams appears to be a desire to provide re-
creation whioh will counteract juvenile delinquency. 
The ways in which these persons went about organizing 
groups to put recreational programs into operation differed 
greatly. I n many cases, school officials either appointed a 
community committee or asked for volunte.ers from the communi-
ty to work out the plan to be used. Some of the school su-
perintendents sent invitations to parents or to members of 
organizations to attend planning conferences and from these, 
committees were formed to plan accelerated programs . When 
these committees were composed largely of teachers and in-
school youth, they worked chiefly to promote a. better s ohool 
program . 
Frequently, where city recreation departments were al-
ready set up, all requests were referred to these depart-
ments . In some other towns, individual requests ient to 
town officials. These, in turn , created recreation associa-
tions which operated through paid or voluntary members chosen 
from the civie organizations . Sometimes, committees o'f lead-
ing citizens, eity councils, and youth associations were 
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presented with the task. 
Financial problems naturally presented thenselves in 
many situations and frequently were met through voluntary 
gifts and services, solicited subscriptions, appropriation 
of city funds, a.nd donations of pieces of equipnent and la-
bor. requently, also, the cost of the progi.·e.r.i 1as kept 
down to a minimu..111 by making use of school facilities. Some 
programs became partially self-supporting by charging the 
participants small foes for some of the activities or by 
selling refreshments at a profit . 
No two programs offered exactly the same type of activ-
ity or possessed the same facilities for activities . The 
more fully developed programs called for a recreational cen-
ter to be used by all age groups during the entire year . 
These centers made available a wide ve.r.iety of leisure time 
pursuits . This variety included plans for "family nights1' 
or recreation evenings, clubs, supervised play-ground activ-
ities, day-camps, organized tea.ms for sports, and specified 
recreation centers or "teen towns". 
In many con:munities, family night programs became the 
main leisure time activity rather than being merely a part 
of a more extensive program. Facilities for the ty ical 
family night included provisions for a progressive game room; 
a room for active .sports such as basketball, table-tennis or 
badminton; a place for social danoing; and a room for story-
telling or art-work tor children. iost of the family-night 
programs were in charge of a leader who planned for and su-
pervised the various events. He frequently had assistants, 
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oach especially versed in sp0 ific activity.. As a rule, the 
entire group met some ti e during t:ti.e evening for singingt 
talks, or a short program of entertainment. 
In contraa·t, in sone comm.uni ties each family nigh't con-
sist,ed of one d~finite activity . For instance, one nigh·t, 
outside games such a .s croquet or baseball might be played; 
another night, square-dancing or folk games; and another, 
community singing. 'rhese recreation nights vrere called 
"opportunity nightstt in anotbeT specific instance. 1 The 
programs of these "opportunity ights" consisted of suoh 
activities as plays , musical entertainments, dances, skating 
parties, ice skating parties, nm trips, theater parties, 
stage produc·tion shows, banquets, fashion sho m, and play 
nights . In one community a type of amateur hour program was 
1eld weekly. 2 
Several towns offered opportunity to join teams of or-
ganized sports . In one town, all persons desiring to par-
ticipate in softball turned in their names to a specified 
3 person . Captains •are elected and these in turn chose 
their teams. Th.is orga."'.lization continued during the c. er 
and during the ;rl.nter, the _program called for a variety of 
indoor sports such as be. inton, basketball, table-tennis, 
1 Clifton D. Boyack , 0 The Fourth 'R' of Recreation," 
Recreation, XXXVI {September, 1942), 339-340. 
2 Maurine V. Sharpe, "Successful Community Nights, ,t 
Recreation, XXXVI (August, 1942}, 293. 
3 W. E. !,aCleery, ttRecreation tor Adults,n Recreation, 
XXXVI (August, 1942), 289-290. 
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shuffle-board, and indoor horse-shoes . 
The organization of clubs opened up new opportunities 
for recreation in many programs while other tov s merely en-
riched the activities in clubs already organized.. This club 
work often included the making of model airplanes, boats, 
automobiles, and tanks, and exploration into t h e different 
fields of art-craft work. Special interest clubs encouraged 
experimentation alone the lines of radio, photography, dra-
matics, sewing, and cooking. Clubs with a patriotic purpose 
also were represented by first aid clubs, bond and stamp 
selling clubs, and ttfollo r-the-war" clubs. 
The improvement of playground facilities and the foster-
ing of a wider variety of play ound activities appeared to 
provide a focus of effort in many comm unities .. The more de-
veloped playgrounds seem to include swings, teeter-totters, 
slides, tennis courts, b seball diamonds, lakes or swimming 
pools, equipment tor outdoor cooking , picnic grounds , and 
frequently full time playground supervisors. f{here super-
vision is provided, the supervisors plan schedules of activ-
ities to be presented for different age groups and carry 
out these schedules ith the help of the necessary assist-
ants . Under these c onditions outdoor trips, nature study, 
story-telling , and social games proved popul ar . 
Although recreation centers have been in use in a lim-
ited number of communities for years, at present, there 
appears a trend toward the organization of such centers i n 
many towns. The better developed recreation centers in-
clude a floor for dancing with a bar for soft drinks and 
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refreshments and special rooms tor one or more types of 
games, for crafts, for music , and for reading. In these 
club rooms, teen age boys and girls may dance , eat refresh-
ments, talk, and enjoy table games more wholesomely than at 
"honky- tonks" . Thus the "teen towns" ans rrer youth's quest 
4 for companionship in a 1holesome environment. Some schools 
have developed the community center in the school plant in 
order to make ma:ximum use of the school facilities; to take 
care of before-school , noon, and after-·school leisure time; 5 
and to acquire facilities for enriching in- class experiences. 
In one school , two periods a week wero set aside in each 
grade for outdoor trips, craft projects in the center, and 
6 
the planning of self-directed projects for leisure time. 
In brief, this analysis of selected current reports on 
comii unity plans for recreation s hows a . trend toward pro-
viding opportunity for participation of all age ·groups in a 
wide variety of leisure time activities. However , the ain 
emphasis seems to be placed upon challenging the teen age 
group to engage in more wholesome play. 
A second apparent trend is the development ot a leisure 
time program with a recreational center which supplies fa-
cilities for both supervised and free playground activity, 
4 Marjorie G. Raish, "Teen Town," ecreation, XXXVIII 
( Jay, 1944), 83-85. 
5 Paul Emerson ''You Can Do It, Too," Recreation, 
XXXVI (Au ust, 1942}, 295. 
6 E. De Alton Partridge, "How One High School Trains 
tor Living," Recreation, XXXV (April, 1941), 24-26. 
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and indoor as ~ell as outdoor recreattonal pursuits. The 
facilities generally provide for exploring during the entire 
year of crafts, hobbies, games, sports, the arts, and the 
social graces . Such a program is instigated by civic-minded 
leaders and developed by recreational committees¥ 
Another trend is to make the school the center of com-
munity life by centering the leisure of the community at 
school . 
Probably the most hopeful trend which appears is that 
towards fuller realization on the part of comm.unity leaders 
that the provision of proper recreation programs is a co -
munity responsibility,. the fulfillment of which dll foster 
a society dedicated to the cherishing of national ideals. 
Since agonar is not different from other communities, 
it naturally has many problems common with them. Therefore, 
implications for th1s ·specific comm.unity may be gleaned from 
these recordings of past and present leisure time programs. 
As has already been implied in earlier chapters, the 
historieal study? of the philosophies of recreation thro s 
light upon the current varying attitudes to~ard the purpose 
and place of recreation in balanced living. Traces of now 
obsolete theories and philosophies may be found even in the 
beliefs and attitudes of some people in lagoner and so e 
recreational activity in the community seems to be on the 
same plane as that of the individualistic, spontaneous, and 
unorganized play of earlier peoples . 
7 Pages 6 to 12 of this study. 
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The attitudes and beliefs of others reflect the biolog-
ical theories of play. For example , same influential citi-
zens take the attitude that play is unnecessary because any 
surplus energy should be directed toward work rather than 
play. This seems to be a definite throw- back to the 0 surplus-
energy" theory. Similarly , the idea that play is preparation 
for life is evidenced by those who argue that adults do not 
need recreation . Such belief accounts for the fact that 
certain individuals sho a sense of guilt whenever they per-
mit themselves to play . Laughingly , they may apologize for 
"reverting back to childhood by playing gam.esn . 
A similar attitude closely related to the religious 
"blind- spots" of the founders of our country is the belief 
that all play is sinful . Although the passing or years has 
modified this point of view , it still accounts for much of 
the disapproval given indiscriminately to certain social ac-
tivities . The most outstanding evidence of this is shown 
in the stand that many community members take in regard to 
dancing and the playing of card games . 
Moreover , the community of ·Vagoner follows the national 
trend of using leisure time for commercial amusements and 
s pectator sports . This trend is a direct outgrowth of the 
relaxation theory and carries the idea that recreation mere-
ly needs to amuse humans or to relax their nerves rather 
than to recreate their cultural and ~hysical reserves . Some 
of the youth of the town clain to see at l east six picture 
shows weekly . Those who are interested in public sports 
also fall into this class . Since most of the games are 
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competitive, only tho best players participate actively, and 
the majority sit on the side- lines . 
-In contrast_, some few people or the town accept more 
current and intelligent ideas about play and feel that it is 
the social responsibility of the comm.unity to see that a 
varied program of leisure time activities is provided tor 
both rural and urban individuals of all ages during the en-
tire year . 
Undoubtedly the first step in achiev1ns more adequate 
community facilities for the oonstrµctive use of leisure con-
sists in coming to appreciate the origin or· attitudes prone 
to block community progress in this respect . The second 
step may be guided initially by the r·eview of current com-
munity recreation programs and the study of "leads" nioh 
they give for expansion of the recreation pro~..,ram in 1~agoner . 
Since the programs analyzed in the preceding discussion :rere 
developed as a result of plural thinking on the part of va-
rious community groups, they naturally suggest ways and 
means applicable to the Wagoner situation. 
The reports r ,eviewed suggest not only that the public 
schools may be expected to take the initiative but that re-
sponsibility for the sponsorship of certain activities 
naturall falls upon the s ool. For instance, the agoner 
school has the same before-school, noon, and after- school 
leisure time problem as other communities, the 1agoner com-
munity has a need common rith other communities for edu-
cation in the wise use of leisure time, and the school cur-
riculwn. lacks the enrichment that is made possible by having 
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multiple fac ilities avail able as do other community-school 
' 
curricula. 
The reports also suggest that a good plan for providing 
the development of a recreational program is that of select-
ing a leisure time council or committees for directing spe-
cific activities . To secure such a council, it seems 
practical to announce a meeting of persons interested in im-
proving reer.eational opportunities and let this group select 
the necessary committees . Or, if preferred , committees may 
be appointed from different community organizations, or from 
one civic organization w ich will act as a sponsor. Fur-
thermore, it has been suggested that the council or commit-
tees be representative of all groups for whieh the program 
is to be plru.med. 
Also found in the reports is the suggestion that a va-
riety of methods be used for obtaining financial assistance 
in communities, such as Wagoner, where no publ ic funds are 
allocated for recreation . Money-raising schemes especially 
applicable to Wagoner are those which call for making ex-
tended use of school facil ities; securing donations or the 
free use or community buildings, pieces of equipment, and/or 
labor; end charging a small fee for activities which involve 
expense . Also, the project in tagoner may become partially 
self-supporting by putting it on a commercial basis. How-
ever, in the Wagoner schools, the selling of refreshments 
traditionally has been a privilege given exclusively to the 
junior class. Subscriptions could be solicited if necessary, 
but this does not seem feasible until after the program has 
proved its worth . Moreover, the city may decide to 
appropriate some funds for a going leisure time program as 
has been the case in several other communities . 
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The reports suggest that plans for the expansion of ac-
tivities, (inc~uding the purchase of the necessary facili-
ties), be based upon providing the culturally desirable 
recreational opportunities most la.eking in the community. 
They also promote the idea that a broad community program 
calls tor a recreational center with facilities provided for 
"family-night" activities, special-interest clubs , supor-
vised playgrounds, organized seasonal, weekly' and day camp-
ing, organized team sports, "teen tmvn'' activities , and 
enriched educational programs . 
In review, the ideas which retard progress towards an 
adequate program for spending leisure time profitably in 
Wagoner seem to be that play is unnecessary when enough work 
is made available; that play belongs only in the child's 
life; that play is sinful; and that the .function of play is 
only to amuse . 
Leads for developing the program for Wagoner found in 
the reports reviewed are that the public schools take the 
initiative in sponsoring certain leisure time activities; 
that the school administrators appoint committees to develop 
the program; that a combination of methods of financing the 
program be used; and that a community center be organized 
and equipped with facilities for a variety of activities . 
Operating on the basis of these leads, the administra-
tors and faculty of the Wagoner ~ublic Schools started 
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discussing and formulating plans for carrying out the 
school's responsibility for a community recreation program, 
hoping t hat the acts plan..'l'led might eventually be an integral 
part of a well- planned and carefully organized community-
wide recreation program. 
\ 
RECREATIONAL PROGRAM IN THE WAGONER PUBLIC SCHOOLS 
Due to increased interest created by present conditions 
and this study of recreational programs, school authorities 
began to see the needs already cited. While tentative plans 
for a community recreation program. were in the making, the 
'Jagoner Public Schools made a beginning by providing richer 
opportunity for student recreation. The committee, previous-
ly mentioned, decided to rocus attention upon three projects 
during the 1943-44 school year; namely, the organization 
and promotion of Girl Scout troops; t he formation of a "game 
library0 to be used in connection with before-school, noon, 
and after- school recreation; and the improvement of the 
school l ibrary in such a way as to foster reading for the run 
of it . 
The superintendent and grade school principal requested 
help from the Regional Girl Scout office in starting a Girl 
Scout organization . Arrangements were made for a first meet-
ing of every one interested. The publicity included an an-
nouncement of the plan at the regular meeting of the local 
Parent-Teachers Association and releases for the local news-
paper . Also each student was requested to invite his parents, 
and t he committee sent special invitations to certain influ-
ential community members . 
At this first meeting, a Girl Scout representative from 
the regional office discussed the educational values in Girl 
Scouting and made suggestions tor organizing initial groups 
in Wagoner . An executive board of adults was elected and 
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organized, and definite times for executive meetings of this 
group were specified. In due time, six troops from grades 
two through eight began their activities under the super-
vision of troop leaders and troop mothers. The troops be-
came suffi.ciently enthusiastic to climax this first highl y 
successful year with a four-day summer camp. Responsibility 
for the camp rested with the camp director, the local secre-
tary of the Girl Scout organization, the troop leaders, and 
the "specialists" selected to lead various camp activities . 
Responsibilities were designated in the planning meetings 
and so divided that no one person was over-burdened. The 
camp director was responsible for planning the camp folders 
and schedules, for arranging the opening exercises and the 
general assemblies, for supplying the materials necessary 
for activities, for keeping the records, and approving and 
correlating plans for all supervised activities . The secre-
tary was respons1ble tor duplicating and issuing copies of 
the camp folders and schedules, for disseminating informa-
tion and reporting for the newspaper, for making the neces-
sary telephone calls, and for assisting the ca.mp director 
as requested. Each troop leader was responsible for super-
vising the enrollment of her troop members, for assisting 
with all troop activities and for taking charge of her troop 
during the noon hour . The "specialists" took charge of the 
eamp activities, which included craft ork, nature study, 
music, original stunts, story telling, group games, and out-
door cooking .. 
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The last day-camp was ·designated as visitors' day. Na-
ture and art-craft work made during camp activities were 
exhibited, an.d samples of stunts, music, and story telling 
were given in the general assembly •. Parents were so highly 
pleased with these results and with the pleasure expressed 
by the scouts that all persons eoneerned decided to pl an for 
a similar camp for the following summer . 
The homemaking teacher assumed responsibility for the 
second projeott the "game l ibrary" . Although the local or-
ganization of the Future Homemakers of Oklahoma sponsored 
the project , all students were invited to help . It was the 
intention of the group to provide play facilities through 
the "game library" for groups of school-youth during their 
before- school, noon, and after-school leisure time; for the 
use of students in connection with parties sponsored by the 
school; and for loaning to students for family or community 
play . 
A preliminary general discussion of the possibilities 
in such a project during a regular meeting of the Future 
Homemakers resulted in the voluntary organization of commit-
tees to assume each of the following tasks: collecting books 
and pamphlets containing descriptions of suitable games and 
compiling a card file of directions for playing games; col-
lecting game equipment and preparing it for use; making game 
equipment; and planning and putting into effect a system for 
lending the games . 
The committee in charge of compiling game suggestions 
ferreted out games in several ways. One method used was to 
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ask each Future Homemaker to answer roll call by giving di-
' 
rections for playing her favorite game . These directions were 
read to the club and then presented in written :rorm to the 
committee . Contests were also held, and simple prizes were 
offered for the best games for specific occasions; such as, 
an unusual out- door relay for boys about ten years of age . 
In addition , persons were interviewed for information regard-
ing their favorite games and printed materials were scanned 
for suitable suggestions concerning the entertainment of 
groups . 
The committee in charge or collecting game equipment 
called tor volunteers to canvass certain sections of town for 
donations . In this way an ample supply ot equipment was se-
cured for such games as chinese checkers, dominoes , checkers, 
monopoly, and old maid. 
The "game- making" committee had first to decide what 
games to make and then to search for suitable old materials 
which could be used . These materials were supplemented with 
the necessary new materials purchased from a fund built up by 
carrying out money-raising schemes devised by student groups. 
When the committee members were -ready for action, they an-
nounced the time and place for making games and asked for 
volunteer helpers . This group made equipment for box hockey, 
table croquet, ring toss, clock-golf, indian club bowling, 
and table tennis . 
The committee 1n charge of lending the games found suit-
able containers for each game, prepared sheets of playing 
instructions, and arranged shelving and schedules for the 
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volunteer librarians. These librarians negotiated the loans 
made· and kept records of all play equipment • . 
The high school librarian instigated her own campaign 
relative to the third project; nrunely, popularizing the art 
of reading. In order to purchase a larger number of books, 
the library club sponsored a series of entertainers, whose 
programs included : a demonstration of glass-blov1ing, an ex-
hibit and discussion of certain wild animals , musical enter-
tainment with marimbas, a program or dances, an illustrated 
lecture on airplanes, and a lecture on war conditions in 
foreign countries. These programs ere held during school 
time so that rural a s rnll as urban students might have op ... 
portunity to attend. The cost was small and large numbers 
attended. This series not only provided f unds for new books, 
but also enriched the cultural activity of the sQhool 
New books were selected both in terms of their poten-
tial appeal to all types of students and their contribution 
to the effort to provide a wide range of reading in accept-
able literary form. Bulletin boards in the study hall were 
arranged with displays designed to stimulate interest in cer-
tain books. The librarian also gave individual and group 
guidance in the selection of reading materials . 
From these small beginnings, several promising results 
soon became apparent . A fair percentage of tbe girls from 
second grade through the eighth grade took advantage of the 
Girl Scouting moV1 ent . The ''game library" was built up to 
the extent that it proved its worth and the idea was accepted 
for the future. The main library files showed a considerable 
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increase in the number of books read per student. 
Some more far-reaching trends also wer~ apparent . 
Teachers ot the system were placing more emphasis on the 
need for progressively enriching the use of leisure time. 
Students were reporting more success in getting parents to 
enter into leisure time activities . Community members were 
planning for future summer day-camps and supervised play-
. grounds. 
I MPLICATIONS ffi THE CONTINUED DEVELOPMENT 
OF A COWmN!TY RECREATION PROGRAM 
As has been previously suggested , this study originated 
in an attempt to help formulat e a long-time community recre-
ation program for 1 agonor , Oklahoma. The study was made at 
the request of the local public school administrators and 
the conclusions and implications which follow will be incor-
porated in a report to them, hoping that some parts of it 
may help thom or others achieve a clearer understanding of 
the probl ems involved in building a socially- positive , per-
manent community leisure time program. 
The study of recreational philosophies and theories 
supports the conclusion that the beneficial recreational 
plan provides opportunity both for rel axing the participant 
and stimulating his creat ive expression. At t he same time t 
it discloses that certain attitudes toward pl ay hel d- over 
from obsol ete theories of recreation may prevent individuals 
f rom participating whol e- heart edl y i n one or both of these 
phases of recreation. Also , the American trend toward spec-
tator sports and commercial amusements has served to narro v 
recreational interests and opportunities and to popularize 
the idea that recreat ion needs merely to get one ' s mind off 
his worri es . Furthermore , lack of participation i n "re-
creating" activities accounts f or part of the indifference 
t.oward or lack of i nteres t and imagination with r espect to 
the constructive use of leisure . 
The current trend in recreation is toward community 
provision for a wide variety of l ei sure time activities for 
all ages and all gro~ps of people throughout the entire 
year . Complementing this trend is the ,progressive accept-
ance on the part of the public schools of responsibility 
39 
for promoting and maintaining a functional comm.unity recrea-
tional program.. 
The survey of facilities for recreation in Wagoner dis-
closes that these facilities are decidedly limited, affording 
opportunity mainly for amusements or for acti~ity of an un-
guided, individuaiistic nature . There appears also, evidence 
of timidity on the part of many to enter into the recrea-
tional activity now possible . Evidence, too, is found that 
many homes have failed to provide recreational facilities. 
This fact may account for some of the increase in the num-
ber of current oases of juvenile delinquency in this com-
munity . In brief, Yi goner obviously needs i mproved facili-
ties for the more promising use of leisure time and provision 
for more effective supervising and guiding of the choices of 
the youth of Wagoner in this connection. 
The study of recreation programs in other communities 
leads one to infer that at the present time many communities 
in the United States are attempting to provide certain re-
creational facilities which have educational worth but 
which are lacking in many of .the homes in this country. 
While community provision is being made to challenge all 
ages, the main drive se.ems to be placed upon challenging 
the teen age group; and though many organizations are spon-
soring community programs , the public schools are becoming 
increasingly prominent in promoting and maintaining these 
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The sponsoring of the community recreation program by 
the public schools seems only natural. Moreover, the Super-
intendent of Schools has opportunity to become aware of the 
need for more adequate recreational facilities and to center 
the program in the school rather than build a community cen-
ter to be operated and maintained separately, thus making 
for economy in the use of public funds . 
Some person or group must take the lead in the matter 
of organization.· If the recreational program is to be spon-
sored by the public schools, t he superintendent or some 
staff member appointed by hi m should take the initiative in 
organization and the public should be informed of t he plan. 
Publicity should include newspaper editorials, articles, 
and announcements; verbal announcements at meetings of civic 
organizations; discussions at school class meetings; and in-
vitations conveyed to parents through st.udents . 
At the first meeting, short summaries should be given 
by selected students and adults explaining the need for a 
leisure time program and the immediate purpose of the or-
ganization. Then, if desired, a recreational council may 
be formed by calling for volunteers or by election so pre-
sented by the presiding officer that different groups and 
age levels are represented . Members of this council would 
decide on the recreational projects to be undertaken, ar-
range committees to direct these projects, and coordinate 
all activities relating to the same . It would, no doubt, 
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be wise to oall for suggestiobs concerning the program from 
the group present and to compile a list of persons illing 
to help with different types of projects,. 
A fund for financing the program should be started soon 
after the initial attempt at organization . Since Wagoner 
has no public funds allocated for recreational activity, it 
may be necessary to use several methods of financing the pro-
gram. Certainly the already existing school facilities and 
community property should be used to the fullest extent and 
these supplemented by securing donations or additional equip-
ment and labor . It may be necessary to charge small fees 
for activities whi ch invol ve expense and sponsor some commer -
cial enterprises. If necessary , after the program has been 
started, subscriptions may be solicited. Also , in two or 
three years, the community should be illing to allocate 
city funds f or this project . 
It seems important that Wagoner achieve an enrichment 
of in- school or class activities and ot school sponsored 
extra-curricular activities immediately . Playgrounds may 
be supervised and provision made for a recreation- room in 
the school building. Moreover , the school can s ponsor a com-
munity education program, and provide opportunity for 
"family nights". In order to focus attention upon recrea-
tional activity , the school curriculum should stress the 
cultural advantage in providing opportunity for worthwhile 
leisure activity for all persons . To accomplish this , the 
faculty may need to plan the general features to be included 
in the curriculum and then each teacher select aspects most 
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related to his subjects. For example,, the English teacher 
may provide opportunity for developing reading as a leisure 
time activity; the science teacher may stress relaxing and 
reareative effects of recreation on physical and mental 
health; and the homemaking teacher may plan for the inclusion 
ot activities whiP.h foster the enjoyment of recreation 1n the 
home . 
Specific attempt should be made to popularize the musi-
cal organizations already in operation and to increase in-
terest in group singing. Other special interest clubs could 
be formed to explore the possibility for fun in radio, pho-
tography, and dramatic clubs. Class and organization 
parties should be improved through more intensive planning 
and more sympathetic supervision. 
The provision for more adequate playground facilities 
is one of the main points on which to focus attention. For 
the elementary group, swings, a small slide, and some type 
of climbing devices should be provided. On the high school 
side of the school grounds, the addition of at least two or 
three tennis eourts would provide for such games as tennis, 
badminton, aerial darts, and volley~ball . Space should also 
be provided for horseshoe pitching and for a croquet court . 
Activities which need no special facilities but do need able 
leaders could be organized by members ot Future Homemakers or 
adult students who have had some leadership training. 
During the war , the committee in charge of providing for a 
varied program of playground activities will have to face the 
problem of finding a competent volunteer to act as playground 
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supervisor. But, when conditions again permit the employment 
of a physical education instructor, much of the responsibili-
ty should be assumed by him. Also, if a recreation council 
is formed, it should be able to raise enough money to hire a 
recreation supervisor for a part of the time; at least, 
during the coming summer. 
It seems wise to center supervised summer play at the 
city park, since the swimming pool is located there, and to 
plan for a full summer program in the imnediate future. The 
addition of small equipment for organized games, materials 
for certain crafts, supervision of nature hikes ., and leaders 
for group singing and for story-telling would provide a fair 
variety of activities . In the future, day-camps similar to 
the one which was used for the Girl Scouts should be made 
available as a part of the pl ayground program. 
The recreation room in the public school should be 
seheduled to supplement and function simultaneously with 
playground activities in order to take care of the short peri-
ods of student leisure before-school, at noon , and after-
school . It also should be used to enrich class act ivities 
and to house class or club parties and "family nights" . A 
large room used for the school lunch program is now available, 
and with some donated time and labor on the part of students 
could be made into a nice recreation center. The students 
should help with details of the plan and with necessary rules 
for the use of this recreation room. The "game library", al-
ready described, should be used in connection with this pro-
ject. ,ihen a larger room for active games is needed, the 
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high school gymnasium could be used. Also in time, the 
school may take an active role in so odifying public opin-
ion that dances could be sponsored by the school. 
Obviously, too, a community recreation program will not 
attain maximum success until citizens have been educated to 
the realization that family recreation is desirable nd need-
ed in Wagoner. The committee responsible for building the 
leisure time program could help the cause by sponsoring such 
activities as exhibits, ne1spaper articles, a recreation 
week and classes for training leaders. 
"Fa.~ily nights" should provide not only for education 
concerning recreation, but also for participation in recrea-
tional activities. Such activities might include indoor and 
outdoor gem.es , group singing, forums, and amateur nights. 
The committee arranging these activities should make use of 
the facilities of the school and leaders who have been train-
ed as a part of the education project .. 
The earlier description or the beginnings toward a re-
creational program made by the agoner Public Schools sup-
ports the following conclusions. When the school youth are 
given guidance and opportunity to participate in iholesome 
activities, they ref;ldily respond. Teachers should be en-
couraged to see needs and provide an increasingly rich.er in-
school program of guidance for leisure tL11e activity. Also , 
community members made aware of possibility for and benefit 
in similar attempts should be encouraged to start planning 
future home and community activities . In other .'lords, the 
entire community should benefit from the enrichment of the 
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school leisure time program in \ agoner. 
At present, the broader concept of education makes edu-
cation for leisure time a normal function of the public 
schools . This is easily understood by those who believe 
that all phases of the educative effort must contribute to 
the one purpose of preparing young peopl e to live success-
fully . Close correlation of formal learning experiences are 
so planned that they fit into everyday living. Not only the 
whole school can help to provide such learning experiences, 
but in his specific subject-matter area each teacher oan see 
that his students actively participate in the community-wide 
recreation program. 
Since the writer teaches homemaking in high school, it 
seems fitting that some reference be made to the implications 
ot the conclusions reached on that area or subject-matter. 
Homemaking education designed to better home life and edu-
cation for leisure tie fuse at many points, and educators 
in each area deal in co.mmon with many aspects of 11 ving. In 
tact, there is an unlimited opportunity for correlation. For 
convenience, in discussing h01A both programs may be enriched 
by correlating activities, leisure time activities have been 
classified as organized games and sports, conmerc1al1zed 
amusements, hiking and picnics, f amily fun, entertaining, 
hobbies, crafts, and cultural recreation. 
Training in homemaking may encourage the individual to 
train tor games and sports as a supplement to aspects or 
health normally e phasized in home economics classes . For 
instance, it may be demonstrated that the students who 
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practice such good food habits as eating suitable breakfasts, 
eating regular meals, and choosing food wisely· appear to 
have more physical vigor as they participate in sports than 
those mo practice poor habits . Conversely, it may be de-
monstrate that adequate physical exercise keeps the appe-
tite sharpened so that food tastes better and eating gives 
more satisfaction. Likewise, the training that the home-
making student receives in preventing accidents and giving 
first aid treatment should help her not only to be a better 
member of the family group, but to be a better member of the 
athletic team. Then, too, the matters of clothing and per-
sonal grooming enter into both programs . The student may 
study suitable clothes far sports in homemaking class and ex-
periment with different types wile actually participating 
in activity. Similarly, she may study personal daintiness 
in homemaking class, \Vhile active games cause her to take 
even more oar~ in her use of deodorants and of bathing. 
Attending organized amusements such as picture sho s and 
organized team sports is more fun when one feels sure his 
social conduct will be accepted. For example: the type of 
clothes to wear for a movie date; acceptable conduct 1n the 
theater; and such social customs as those relating to eating, 
· talking, and showing enthusiasm are of common concern, and 
proper concept of the problems of etiquette involved should 
secure better conduct in all types of school and community 
entertainments . Basketball or football games not only offer 
opportunity for training in social conduct, but the con-
cession stands often furnish practice in preparing and 
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serving certain foods . Homemaking students may also be 
taught to evaluate amusements in terms of balanced living 
and the weighing of values . Such problems relate to the fre-
quency of attendance and the long-time benefits derived from 
attendance . 
Picnics and hiking may give opportunity to learn out-
door cookery at the same time that one is learning how much 
fun a picnic can be . Practice can be had in solving such 
food problems as the choice and the amount of food to carry 
on picnics, ho to pack these foods, how to cook them with 
out-door equipment, and hmv to serve them in a satisfactory 
way. The picnic also offers opportunity for study of the 
choice and care or sport clothing, first-aid , and picnic 
courtesy. School organizations planning hikes or picnics may 
receive help from homemaking students as well as the oppor-
tunity to work with these problems at first hand. 
By correlating training for family fun in the homemaking 
classes with the scheduled "family nights" sponsored by the 
community recreation council, both programs may be streng-
thened. In the windows of downtown stores, students may set 
up exhibits offering suggestions for family fun . They may 
also write newspaper articles on similar or related subjects . 
They even may arrange and take charge of some of the "family 
night" programs . Te}(ing home games borrowed f'rom the game 
library may give them additional practice in_ furthering fam-
ily fun or making a good showing in game contests staged on 
"family nights" . Both programs may help the 1nd1 vidual to 
develop a sense of responsibility toward having fun with his 
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family, improving relationships among family members, 
realizing the benefits of leisure time activity, and obtain-
ing kno,; ledge of a wide variety rd th respect to family recre-
ation , 
Entertaining at home, at school , and at community 
affairs otters many common opportunities for educative activ-
ities . When school or community banquets or parties are 
given, homemaking students may accept responsibility for part 
or all of the work. This includes the planning of the gen-
eral set-up; tb.e issuing or invitations; the planning and the 
making of room and table decorations; the planning. pre-
paring, and serving of the food; the tendering of hospitali-
ty; and the planning of programs or games . What to wear to 
such functions and 1hat rules of etiquette one must use are 
problems whieh may form the nucleus of class projects . The 
focusing of "home experiences" upon entertaining at home may 
encourage students to practice hostess responsibilities, to 
become familiar with a variety of schemes for entertaining 
at home, and to develop a reserve of materials to use for un-
expected guests . 
Hobbies related to homemaking may offer a wide variety 
or leisure time activity . Collecting or making serapbooks 
of recipes , menus, interiors, fashions , or hair styles in-
crease the knowledge and the interest in homemaking and also 
serve as a wholesome type of leisure time activity. Knitting, 
crocheting, making block prints, stenciling, and embroidering 
are among the handicrafts which serve as hobbies for many 
people and in turn may give esthetic satisfaction, amplify 
the wardrobe, and beautify the home. Further interest in 
such hobbies is also developed through Girl S'col,lts or Arts 
and Crafts clubs . 
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'The cultural recreations including music, art-work, dan-
cing, and dramatics also offer opportunity tor joint endeavor 
on tlle part of the recreation lenders and the homemaking 
teachers in a eommuni ty. ~usie suitable for dif farent types 
or home or community entertaining may be studied in home-
making classes . The school music organization may be called 
upon to prepare music for homemaking open-house, fashion 
show, or tea. Art- work focused upon plaoe cards f9r banquets, 
or redecorating class rooms may be done by homemaking classes . 
Costume dances and dramatics may afford opportunity for cos-
tume designing and experience in pattern making . Study or 
interior decoration becomes more practical when students de-
sign stage settings and arrange interiors on the stage . 
If family lite is to be ma.de more worthwhile for its 
own sake, homemaking skills rather than housekeeping skills 
must be emphasized. In suoh instance, training students to 
have fun at home becomes equally as important as training 
them to launder or sew. Helping young people to learn so-
cially correct manners and customs vnen dating or attending 
a .party seems as im ortant as helping them to learn proper 
table etiquette . In other words, activities concentrated up-
on training for leisure time inevitably will be pr~paring 
young people to live more successfully and ~s they play know-
ledge essential to becoming socially acceptable becomes use-
ful to them. This in turn will change mistaken attitudes 
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relative to recreation and build interest in a wider variety 
of activity •. 
The writer firmly believes that the possibilities here 
sighted tor homemaking education are not unique for that one 
subject-matter area, but that similar correlations can be 
made between formal learning experiences and leisure time 
activities in all subject-matter areas.. Both of these types 
of experiences are necessary and integral parts of the learn-
ing experiences of all individuals. For this reason con-
tinued effort will be given to interest others in community-
wide recreation programs. 
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